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In the last decade, there has been a growing interest in exploring why 
teachers decide to and not to use a technological tool in their teaching 
practices. Teachers’ beliefs have appeared to be one of the influential 
factors, yet still little is known about what causes both consistencies and 
inconsistencies between teachers’ beliefs and their classroom practices, 
especially on the use of technology. Thus, to address such a gap, this study 
examined teachers’ beliefs about video and their use of video in English 
Language Teaching (ELT) along with the key factors causing the 
inconsistencies between teachers’ pedagogical beliefs about video and 
their classroom practices. A qualitative research design with semi-
structured interviews involving English teachers at a private educational 
institution in Indonesia was employed. The collected data were analyzed 
by using individual topic codes and emerging themes. The findings 
revealed that teachers’ beliefs about the use of video in ELT were positive 
but inconsistent with their use of video in practices. Four key factors 
underlying the inconsistencies between teachers’ pedagogical beliefs 
about video and their use of video in classroom teaching were identified, 
which involved teaching philosophy, teacher’s knowledge and skill, 
facility, and reading literature. Therefore, pedagogically, the findings 
implicate that teachers’ beliefs and classroom practices can be bridged by 
addressing the four underlying factors.  
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 The swift development of technology is impacting most educational fields, not 
least that of English Language Teaching (ELT). ELT teachers can no longer ignore the 
benefits offered by technology for advancing the teaching and learning process. To a 
greater or lesser extent, technology is impacting or will impact teachers’ thinking, 
beliefs, and practice. In the literature, some scholars recommend conducting research 
that will enrich the understanding of how teachers develop their beliefs in teaching, 
where their beliefs come from, and how the beliefs influence practice (Haukås, 2016). 
Research by various academics has identified inconsistencies between teachers’ 
beliefs and their classroom practices (e.g., Ertmer et al., 2000; Kane et al., 2002; Mao 
& Crosthwaite, 2019). Teachers may express the belief that technology can be 
beneficial for language learning, yet their classroom practices do not always reflect 
such beliefs (Ertmer, 2005; Kartchava et al., 2020). In a bid to enrich these 
understandings, this study explores teachers’ beliefs about the potential of video 
technology in ELT in an educational institution in Indonesia and how those beliefs are 
reflected in their teaching practice. 
 Teachers’ beliefs and classroom practices have been researched for more than 
three decades. Whether the inconsistency between belief and practice exists is still a 
subject of debate and tied to contextual factors where teaching takes place (Borg, 
2018). The research trend has gradually incorporated technological devices that can 
potentially enhance students’ learning experience and outcome. The foundational 
assumption is that teachers’ beliefs about digital pedagogies, concerning the 
integration of technology into classroom teaching, inform their use of technological 
devices in their classrooms (Prestridge, 2012; Waluyo, 2020). Thus far, among the 
small number of studies, the findings from empirical studies are mixed. For instances, 
in a study exploring EFL teachers’ belief and practice on the integration of ICT 
(Information and Communication Technology) in the classroom, Budiman (2018) 
observed that there was no inconsistency between teachers’ beliefs and practices, while 
Thurm (2018) summarized that regardless of whether teachers hold positive or 
negative beliefs on teaching with technology, they may be frequent or infrequent users 
of technology in the classroom, signifying inconsistencies between belief and practice. 
Therefore, researching the link between teachers’ beliefs and practices can be the key 
to ensuring whether teachers would use technological devices in their teaching. 
Educational institutions such as schools and universities have been spending a huge 
amount of money on technological devices to enhance teaching and learning; without 
teachers utilizing the provided technological devices for teaching, such resources will 
be meaningless and have no impact on student learning, thereby offering no value 
(Gillespy, 2020).  
  The present study specifically intends to bridge the understanding of teachers’ 
beliefs about video and how such beliefs are manifested in classroom practices. In 
addition, it explores the causes of inconsistencies between teachers’ beliefs and 
classroom practices. The use of video in language teaching started in the 1980s when 
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the media first emerged. Since then, video technology, including materials and 
methodological approaches involved in video creation, has undergone enormous 
changes (Goldstein, 2017). In the present day, video technology has become more 
advanced and sophisticated, yet offering simplicity and practicality for teachers who 
only intend to use the contents rather than being involved in the video creation. With 
the ease of access to the internet, teachers can search, find, and download video 
materials appropriate for their teaching practices. A review study from Farrell (2016) 
reinforces that video is one of the most popular technological tools among ELT 
teachers. Nonetheless, some variables, e.g., knowledge, experience, and facility may 
prevent teachers from manifesting their beliefs about the use of video in their 
classroom practices (Kartchava et al., 2020). In relation to this, Christ et al. (2017), 
who surveyed international teachers’ use of video, found “…that variables that affect 
teacher educators’ video use are not always the same as variables that affect educators’ 
uses of technology more broadly” (p.31). 
 
 
2.  LITERATURE REVIEW 
 
2.1 Teachers’ Beliefs 
   
 Every teacher, including English teachers, has beliefs, particularly about their 
teaching contexts, such as their students, roles, responsibilities, and subject discipline. 
However, conceptions of teachers’ beliefs are varied (Pajares, 1992). Clark (1988) 
articulated that the concepts of teachers’ beliefs are usually inferred and reconstructed 
by researchers rather than articulated clearly by the subjects. Consequently, the 
concepts of teachers’ beliefs tend to be presented by using some different terms in the 
published work, e.g., teachers’ perspectives (Goodman, 1988), teachers’ thinking 
(Clark, 1988), and teachers’ cognition (Borg, 2003). Beliefs are defined as 
conceptions, personal ideologies, and values, which shape practice and affect learning 
(Ernest, 1989). Ways to describe the connection between tasks, actions, and events can 
also be considered as beliefs (Eisenhart et al., 1988). Beliefs are unobservable, yet we 
can know what people believe through what they say, intend, and do (Pajares, 1992).  
  Teachers’ beliefs emerge as part of teachers’ professional growth (Kagan, 
1992). Therefore, understanding the forms and functions of teachers’ beliefs will bring 
us closer to understanding how good teachers are shaped. Few would question the 
basic tenet that what teachers believe affects their perceptions and judgments of the 
teaching and learning process, which influences teachers’ behavior in the classroom 
(Pajares, 1992). Understanding the structures of teachers’ beliefs is important in the 
improvement of teachers’ professional preparation and teaching practice (Leem & 
Sung, 2019). Early studies have pointed out that if a change in classroom practice is 
the intended outcome, addressing the change in teachers’ beliefs about the use of the 
provided technology is crucial (e.g., Ottenbreit-Leftwich et al., 2010; Palak & Walls, 
2009). In this regard, recent studies conducted among English language teachers have 
found several insights: 1) teachers’ content-specific pedagogical beliefs can be 
different, which, in turn, results in the various ways of utilizing the same type of 
technological tools (Ding et al., 2019), 2) EFL teachers commonly share positive views 
on the use of digital technology, but gender, age, and teaching experience cannot alter 
teachers’ beliefs (Hol & Aydın, 2020), and 3) despite having adequate knowledge of 
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technology use in teaching, teachers may still be hesitant and unable to use technology 
in their classroom practices due to inadequate training, resources, and facilities 
(Nugroho & Mutiaraningrum, 2020).  
 The primary focus of the present study is on teachers’ beliefs about the video, 
which are defined as teachers’ ideologies, conceptions, and values about video 
materials in relation to their practice in English Language Teaching. EFL teaching 
situations require a specific approach emphasizing language forms and obtaining 
command of culture-specific communicative behavioral patterns (mainly non-verbal 
and lifestyle ones), typical of English-speaking countries (Tarnopolsky, 2000). 
Besides, in EFL situations, English is used in very few internal communicative 
functions, in academic forums, and certain socio-political situations, such as lecturers, 
and teachers (Nayar, 1997). In terms of learning goals, teaching EFL aims to develop 
learners’ English skills to be near-native competence, especially to communicate with 
native speakers of English (Jenkins, 2006). EFL teachers need to find an alternative 
way to fulfill the learners’ needs because most EFL teachers are non-native speakers 
of English. The alternative method must be able to facilitate meaningful language 
learning activities. In this case, video can play various crucial roles in teaching English 
in foreign language contexts. Video materials can help EFL teachers make language-
learning activities more interactive and communicative through visual and audio 
stimulus (Tschirner, 2001).  
 
2.2 The Relationships between Teachers’ Beliefs and Their Practices 
 
  The intricate relationships between teachers’ beliefs and their practice have 
attracted many researchers in the field of teacher education (Fang, 1996). Some 
research findings support the notion of the consistency between teachers’ beliefs and 
their practice. The findings indicated that teachers teach based on their pedagogical 
beliefs. Richardson et al. (1991) examined teachers’ beliefs on the six categories used 
in teaching reading comprehension, namely use of basals, flexibility, consideration of 
prior knowledge, oral/silent reading, interrupt/verbal, and vocabulary in context. They 
used interviews as the data generation instrument and then compared the results with 
the teachers’ classroom practice. They found that the teachers practiced most of their 
beliefs in teaching reading comprehension. In the case of pre-service teachers, Stuart 
and Thurlow (2000) believed that their classroom practice seems to be influenced by 
their beliefs about the teaching and learning processes and their previous learning 
experiences. Additionally, Johnson (1992) studied 30 NNS English teachers’ beliefs 
and their practice during literacy instruction. The study centered on the extent to which 
the NNS teachers embraced pedagogical beliefs in ESL contexts and how they 
reflected those beliefs in their practice. He discovered that ESL teachers’ pedagogical 
beliefs were consistent with their practice.  
  However, some research also shows inconsistencies between teachers’ beliefs 
and their practices. Much of the research is in teaching reading. For example, Kinzer 
(1988) found that although pre-service and in-service teachers hold the same beliefs 
about theoretical orientation in teaching reading and how reading skills develop, in-
service teachers’ practice is generally inconsistent with their beliefs compared to pre-
service teachers. In-service teachers interpret issues related to teaching reading in 
different ways. These different ways of interpreting issues make them take actions that 
are generally different from their beliefs. Kinzer’s (1988) finding was reinforced by 
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Readence et al.’s (1991) study that discovered considerable variations in teachers’ 
instructional practice, although they all held the same beliefs about teaching reading.  
 Nowadays, along with technological advancements, expectations placed on 
teachers have gone beyond traditional teaching. The use of technology in the 21st-
century teaching and learning is of requirement. Although such an implicit requirement 
often turns into obstacles to be overcome, teachers recognize the value of technology 
for teaching and learning (O’Neal et al., 2017). Teachers’ beliefs and use of technology 
in teaching can be affected by the stability, convenience, and interactivity of the 
technological devices, which then relate to the perceived usefulness and ease of use in 
teaching and learning (Leem & Sung, 2019). Teachers’ beliefs of technology, in 
general, may be positive, yet they may still struggle to carry out instructional 
technology due to several factors, e.g., facility, policy, and guidance (Jones, 2017). 
Nevertheless, an empirical study from Fauzi et al. (2017) identified the 
interrelationships among teachers’ beliefs about English, teaching and learning, and 
video use. Their findings did not disclose a discrepancy between teachers’ beliefs and 
teaching practices vis a vis using video in English teaching.  
 
2.3 The Research Gaps 
 
 The present study addresses the research gap between teachers’ beliefs and their 
classroom practices using video in ELT. It also seeks to identify any inconsistency 
between teachers’ beliefs and practices and the underlying factors. Teachers’ beliefs 
guide teachers in making decisions and taking actions in the classroom (Guskey, 
2002). Besides, teachers’ beliefs shape teachers’ classroom behavior (Pajares, 1992). 
However, teachers’ beliefs about technology do not always mean they change their 
practice following their beliefs (Judson, 2006). Even when teachers are in a 
technologically rich environment or school, such an environment does not always 
change teachers’ beliefs about technology and does not always encourage teachers to 
use technology in their practice (Palak & Walls, 2009). On the other hand, teachers in 
ELT commonly need to find an alternative way to fulfill the learners’ needs because 
most EFL teachers are non-native speakers of English. The alternative way must be 
able to facilitate meaningful language learning activities. In this case, video can play 
various crucial roles in teaching English in foreign language contexts. Video materials 
can help EFL teachers make language-learning activities more interactive and 
communicative through visual and audio stimuli (Tschirner, 2001). Research about 
whether the video can really work as a speaking stimulus integrated into foreign 
language learning activities has not been explored yet. However, some researchers 
often mention it implicitly. For instance, Hill (1999) believed that video can afford a 
whole range of stimuli that provoke active oral work more effectively compared to 
other means when it is carefully and sympathetically handled.  
  However, Ertmer (2005) argued that teachers may believe that technology such 
as video can be usefully integrated into language teaching, particularly to promote 
problem-solving activities, but their teaching practice can be different from what they 
believe. Furthermore, Albion and Ertmer (2002) contended that although teachers 
believe in the benefits of the integration of technology into ELT, they might still not 
apply such beliefs in their practice due to their weak personal capacity to implement 
their beliefs. Their argument was based on Bandura (1997), who argued that beliefs in 
one’s abilities throughout the courses of action are required to manifest the beliefs into 
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existence. It seems that teachers’ beliefs and their practice are not always consistent. 
Some research has confirmed the inconsistency between teachers’ beliefs about 
technology and their practice. Judson (2006), for instance, conducted a study to find a 
connection between how teachers integrate technology and their beliefs. His study 
involved 32 classroom teachers and used surveys and observation as the research 
methods. He found that the analysis did not disclose a significant connection between 
teachers’ beliefs about technology and their practice. In other words, what the teachers 
believe about technology does not necessarily resonate with their technology 
classroom practice. 
 At this point, the brief review of the literature has shown limited empirical 
evidence concerning what causes inconsistencies between teachers’ beliefs about 
technology and their use of technology in ELT, especially on the use of video 
technology. The exploration in this area may be beneficial in the effort of advocating 
for English teachers to integrate technology into their teaching practice. This study, 
hence, attempts to address the following research questions: 
1. What are English teachers’ beliefs about the integration of video technology into 
ELT?  
2. What are the key factors causing the inconsistency between teachers’ pedagogical 
beliefs about video and their ELT classroom practice? 
  
 
3.      METHODS 
 
3.1 Research Design 
 
  This study employed a qualitative research design that explored teachers’ beliefs 
and classroom practices using video in ELT. Qualitative research generally focuses on 
understanding and exploring human beings’ experiences in a humanistic and 
interpretive approach (Jackson et al., 2007). In this study, the design was emphasized 
not only on understanding teachers’ beliefs about video use in ELT but also on how 
their beliefs are consistently or inconsistently linked to their classroom practices. A 
qualitative design was chosen for it enabled researchers to delve into the participants’ 
personal experiences (Munby, 1984). Besides, most preceding research about teachers’ 
beliefs used a qualitative research method (e.g., Aguirre & Speer, 2000; Davis et al., 
1993). When a research method is used frequently by other researchers for certain 
areas of studies, it is an indication that the research method has been endorsed by 




  The participants in this study were three English teachers at a private 
educational institution in Indonesia. All the participants possessed undergraduate 
degrees in English education from the University of Bengkulu. Prior to the data 
collection, the participants were comprehensively informed about the research’s 
purpose and the related details. It was agreed that the participants’ real names would 
be kept confidential, and pseudonyms were used to identify the participants. The 
participants’ permissions, both orally and in written forms, had been obtained for 
ethical considerations. During the data collection process, the participants chose the 
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interview language, schedules, and places. This research was conducted ethically, 
which involved written consent forms, verbal agreements, and transparent processes 
on how the data would be analyzed and used for research purposes.   
 The first participant was Siska, a 24-year-old woman from Curup, Bengkulu, 
Indonesia, who graduated from the university in 2009. She started her work at the 
education institution soon after her graduation. She also taught at a public vocational 
school for students in grades X and XII. Siska had three and a half years of teaching 
experience with various types of learners. At the educational institution, her 
responsibility involved teaching English to children at the foundation, intermediate 
and advanced levels.  
   The second participant was Ani, a 22-year-old woman from Bengkulu City, 
Bengkulu, Indonesia. Ani obtained her bachelor’s degree in 2011 at the univeristy in 
the field of English education. She had been teaching English through private English 
classes since being a university student. Upon her graduation, she began to teach 
English conversation classes at the institution and taught speaking classes at an 
elementary school.  
 The last participant was Cici, a 23-year-old woman from Bengkulu City, 
Bengkulu, Indonesia. Cici received her undergraduate degree in July 2010. When she 
was still a university student, she taught private English classes. After she graduated 
from university, she started to teach at an educational institution. She had taught a wide 
variety of classes, for example, English conversation, TOEFL, Beginner, Foundation, 
and Elementary classes. Her students varied from children to junior and high school 
students to adults. She had two years of teaching experience. 
 
3.3 Instrument  
 
 Semi-structured interviews were used to gather data related to teachers’ beliefs 
about video and their use of video in practice. This type of interview enabled follow-
ups of respondents’ points in the interview sessions and to explore the points more 
deeply by using probing questions. Coombes (2001) states that the semi-structured 
interview is much more flexible than the structured interview. In the semi-structured 
interview, researchers can add additional comments and explore what they find during 
interview sessions using probing questions. Probing questions are a list of questions 
prepared by researchers, which will be used if the respondents’ responses relate to 
those questions. Some questions may not be used, as the respondents do not say 
anything related to them. 
 The interview questions consisted of three parts: an introduction, questions about 
teachers’ beliefs about video and their use of video in practice, and an endnote. In the 
introduction section, this research’s objective was explained to the participants; then, 
questions about the participants’ background information, such as their educational 
background and teaching experience, were given. In the next section, there were two 
main questions extracted from the research question and twelve probing questions 
extracted from some literature about teachers’ beliefs, teachers’ practices, and the use 
of technology in ELT. 
 Before the interview sections were conducted, two experts reviewed the 
questions in the field of ELT, thereby confirming the content validity of the used 
instrument (Fraenkel et al., 2015). Each interview question was derived from the 
findings and suggestions from related previous empirical studies. After performing the 
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expert consultations, the interview questions were arranged in a table and prepared for 
the interview sections. All the interview sections were conducted in English. Table 1 
presents the probing questions and references.  
 
Table 1. Probing questions. 
Probing questions Factors/ topics References 
1.   How is your experience of learning and 
teaching English with the video? 
Teachers’ experience  Albion & Ertmer 
(2002)  
2.   How are you inspired to believe video is 
useful in teaching ECC? 
Teachers’ inspiration Albion & Ertmer 
(2002) 
3.   Have you gained some practice or training 
in using video in ELT? 
Teachers’ practice or training Kagan (1992) 
4.   Have you ever seen your colleagues or 
friends using video in teaching English? 
Colleagues’ influences Palak & Walls 
(2009) 
5.   Have you ever read some literature about 
using video in ELT or teaching ECC? 
Reading literature Kagan (1992) 
6.   When will you decide to use video in 
teaching ELT? 
Teachers’ decision making Dexter et al. 
(1999) 
7.   Do you have the basic knowledge and 
skills of using video in teaching English 
conversation? 
Teachers’ knowledge and 
skills in using technology 
Dexter et al. 
(1999) 
8.   Have you ever faced certain problems or 
situations that make you believe video can 
be the solution? 
Teachers’ problems and  
experience 
 





10. Is there any restriction in the level of 
curriculum or syllabus in the institution? 
Institution’s regulations in 
curriculum and syllabus 
Readence et al. 
(1991) 
11. Does the classroom situation prevent you 
from integrating video into ECC? 
Classroom constraints Palak & Walls 
(2009) 
12. How do you perceive the correlation 
between video and teaching English 
conversation as a speaking stimulus? 
Teachers’ perception Palak & Walls 
(2009) 
 
3.4 Data Analysis 
 
 The data analysis followed the procedures suggested by Stake (2006), which 
consisted of two stages꞉ within-case analysis (Stage 1) and cross-case analysis (Stage 
2). In the first stage, the coding scheme was focused on identifying the details of each 
participant’s beliefs and classroom practices on the use of video in ELT. The details 
could include personal experiences, perceptions, technological skills, and knowledge. 
The purpose of Stage 1 was to create an individual profile of each participant’s 
information based on the answers given during the interviews. After that, cross-case 
analysis was conducted by comparing the three participants’ profiles; at this stage, the 
focus was to identify the similarities and dissimilarities across the participants’ 
responses. The interview results were grouped into two tables. Each of the tables had 
one topic code. The first table contains the interview results from participants whose 
beliefs about the video were inconsistent with their teaching practice, while the other 
table provides the interview results from participants whose beliefs about the video 
were consistent with their teaching practice. This procedure referred to Coombes 
(2001), who suggested using individual topic codes in analyzing data that use open-
ended answers such as interviews. Then, the data about the interview questions, 
participants’ answers in the interview sessions, and factors or topics of the interview 
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questions were added to the two tables. Afterward, a thorough analysis of the results 
was conducted to find the general sense of the data, group them, and then list the 
emerging themes. This was based on Creswell (2008), who advised that to analyze 
qualitative data, researchers need to explore the general sense of the data, code the 
data, and then list the themes that emerge. 
 
 
4. RESULTS  
 
4.1 English Teachers’ Beliefs about the Use of Video in ELT 
 
 The three teachers had the same perceptions of the use of video in ELT. They 
agreed that video is useful in enhancing students’ speaking skills and can increase 
students’ motivation to learn English. They believed that video could provide any 
language input for students and contribute to output processing such as pronunciation 
and sequences of words and draw students’ attention to the language form rather than 
meaning and provide situated learning. Specifically, Siska believed that video visual 
elements would allow students to imitate people’s language in the video. Cici was 
certain that video would attract students’ attention and encourage them to speak up. 
Ani contended that video would offer a wide range of interactivity in learning for 
students. The interactivity in the video could potentially attract students’ interests in 
learning, enable students to learn from audio and visual forms, increase students’ 
confidence in speaking, and provide more language models for pronunciation. For 
teachers, Ani believed that video would help her deliver her teaching materials vividly. 
Below are some of the excerpts from the interview. D refers to data that are displayed 
in this section. 
 
D1  “I think it can increase students’ motivation in learning English, especially speaking skills. Besides 
that, it can make the speaking class more interesting.” (Siska) 
 
D2  “Video could be an effective media as speaking stimulus, which can encourage (students).” (Cici) 
 
D3  “Video is a good media in a conversation class, a good combination to stimulate the students in 
speaking.” (Ani)  
 
 The three of them believed that the purpose of integrating video into ELT should 
enable students to present and retrieve information (factual and inferred), evaluate and 
respond appropriately, reformulate for a different purpose, discuss, and interact 
efficiently at different levels of formality. In the implementation process, they 
contended that there should be some language changes as a tool, i.e., lexis, grammar, 
intra and inter-sentential relations, and discourse structure to the language’s message, 
i.e., its informational content and its practical use in the video. Furthermore, the unit 
of texts in the video should be either transaction or interaction with short texts (not 
necessarily complete) or interaction and complete texts with a duration of three to eight 
minutes used in the classroom.  
 Two of the three, Siska and Ani, had the experience of learning English by using 
video when they were students at the university. The type of video used was 
conversation videos. Furthermore, the ways their lecturers utilized the video materials 
in their classrooms were basically similar. They asked the students to watch the video, 
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and then they assigned the students to tell the content of the video to other students, as 
seen in the following interview excerpts.  
 
D4  Q: “Have you ever used video or any technological tools when being a learner?” (Question) 
 I : “Yes, I have, when I was a university student. At the time, my lecturer asked us to watch the 
video that showed a conversation. Then she asked us to retell the content of the conversation 
by using our own words. We were also asked to answer some questions about the video. In my 
opinion, it is so interesting. Although firstly it is not easy to follow because we watched and 
listened to the native (speakers), but it motivates me to learn English by watching English 
films.” (Siska) 
  
 D5 displays the interview with Ani.  
 
D5  Q: “Do you have any experience of learning by using video materials?”  
 A: “Yes, I have. When I was studying at university in Speaking 3 Class.”  
 Q:  “Could you tell me the details? Including how you used it and how your lecturers used it?”  
 A: “Ok, first, as usual, do an introduction, then let the students know the topic of the day, for 
example, talk about greeting; the teacher tells all about greeting. The students also can read 
from their textbook, then make a simple conversation, make some groups, let the students talk 
(with their peers), then give them some integrating video. Finally, ask the students to give 
feedback from the video.”  
 Q: “Is that what you experienced when learning by using video materials?”  
 A: “Yes.”  
 
 On the other hand, Cici did not have any experience of learning English by using 
video materials. However, she had the experience of witnessing her seniors teaching 
by using video materials in the classroom. 
 
D6  “I do not have experience with that, but I have seen my senior teaching English by using the video. 
I have just ever taught English by using a tape recorder.” (Siska) 
 
 Nonetheless, Siska and Ani never saw their colleagues or friends using video 
materials in teaching English, but Cici had seen her senior in teaching using video 
materials in the classroom. The responses reflected that Siska and Ani did not have 
any colleague’s influences. 
 Moreover, the three teachers had different teaching philosophies. Ani’s teaching 
philosophy was that the combination of textbooks and teaching media would make a 
language class more interesting. Her teaching philosophy was consistent with her use 
of video in practice. Siska’s teaching philosophy was that a language class should not 
contain much silence. Since students were studying a language, they needed to 
practice, both verbally and literally. Meanwhile, Cici’s teaching philosophy was that 
teaching was very important. Therefore, she would love teaching as much as she loves 
her God, implying her identity as a religious person. 
 However, the interview results revealed that only Ani possessed adequate 
knowledge and skills using video in ELT. The other two teachers did not have such 
knowledge and skills. The three teachers knew about the use of video in ELT, and they 
were familiar with online videos such as YouTube, Vimeo, and BBC programs. They 
also thought that homemade videos/language training videos (conversation videos 
between two or more people) and online videos (e.g., short films, movies, news, and 
BBC programs) could be used in teaching English.  
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 Ani had read literature about using video materials in language teaching, yet, 
Siska and Cici never read such literature. Among the three, it was only Ani who had 
used video in teaching English. Ani said that she used short films, cartoons, and video 
clips displayed on the LCD projector in the classroom. All these responses 
demonstrated that Ani initiated herself to find and provide the equipment to use video 
materials in her English teaching. Moreover, the ways Ani used the video materials in 
her classes were the same way as her lecturers taught her when she was learning 
English using video materials at the university level.  
 
4.2 The Key Factors 
 
 The interview results disclosed four factors that appeared to be the key factors 
causing the inconsistency between teachers’ pedagogical beliefs about video and 
classroom practices. The first factor was teaching philosophy. Siska’s and Cici’s 
teaching philosophies did not point out technology integration roles in their teaching 
contexts, and this is different from Ani’s teaching philosophy. The second factor was 
teachers’ knowledge and skills in using video technology. Siska and Cici did not 
possess adequate knowledge and skills in using video materials in teaching ELT, but 
Ani had. The third factor was reading literature. Siska and Cici never read any 
literature about using video materials in language teaching, yet, Ani had read some 
articles related to the use of video in English teaching. The last factor was the facility. 
The educational institution where the participants worked did not provide the facility 
that enabled the use of video materials for teaching. Therefore, this became the reason 
for Siska and Cici to not use any video materials in their classroom teaching practices. 
However, despite the lack of facility, Ani could still manage to use video materials in 
teaching her English conversation classes. She could find alternatives, although the 


















 The primary goals of this study were to explore teachers’ beliefs about video and 
their use of video in English Language Teaching, and uncover the key factors causing 
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held positive views about the use of video technology in English teaching, which 
sustained the findings from the previous studies (e.g., Ding et al., 2019; Farrell, 2016; 
Hol & Aydın, 2020; O’Neal et al., 2017). Nevertheless, having positive beliefs about 
video did not necessarily reflect the teachers’ classroom practices. The findings from 
the second research question confirmed such a case, in which only one of the three 
teachers had used video technology in her classroom teaching. In this instance, an 
inconsistency between teachers’ beliefs and classroom practices existed, and this 
followed the findings from Judson (2006) and Jones (2017). Four key underlying 
factors were identified, as elaborated below.  
 
5.1 Teaching Philosophy 
 
 Teaching philosophy constitutes a complex composite of views on how students 
and teachers should conduct the learning process to achieve the desired outcomes 
(Sawers et al., 2016). The present study observed that teachers’ teaching philosophy 
was what drove one of the teachers to utilize video technology in her classroom 
practices. Ani’s teaching philosophy pointed out directly the correlation between 
textbooks and teaching media (i.e., technology) to attract students’ interest in learning. 
Ani implicitly believed that the teaching and learning process would likely go well and 
become more successful by the time students found the language class interesting. 
However, in Siska and Cici’s cases, they did not have such a drive since their teaching 
philosophies did not point out the roles and benefits of technology integration for their 
teaching contexts. Consequently, their beliefs about video can be used as a speaking 
stimulus in teaching English conversation class remain as beliefs merely without 
further classroom teaching actions.  
 Teaching philosophy as a cause of the consistency between teachers’ beliefs and 
practices on the use of video technology has not been explored much. Alexander et al. 
(2012) elaborated that teaching philosophy can be a potential tool that mediates 
between teacher and technology. Teaching philosophy grows together with teachers’ 
experiences, knowledge, and skills, which means that it can be influenced by certain 
conditions that make teachers grasp the classroom practice with video technology. 
Karamifar et al.’s (2019) study involving EFL teachers discovered that most EFL 
teachers perceived the existing relationship between technology and excellence in 
classroom teaching. Nonetheless, they did not include technology in their ideal 
classroom practices, which was seemingly caused by their insufficient use of 
technology. Teachers’ positive remarks for integrating technology in ELT should not 
be interpreted in a way that they must have frequently used technology in their teaching 
practices (Kazemi & Narafshan, 2014). Specifically, the present study shall go on to 
suggest that teachers’ teaching philosophy should not be disregarded when the goal is 
to make teachers use video technology in their classroom teaching.  
 
5.2 Teachers’ Knowledge and Skills in Using Video Technology 
  
 Teachers’ decisions on using technology in their classroom practice are based 
on their knowledge and expertise in using such technology (Dexter et al., 1999). 
Teachers are very unlikely to integrate any technology into their classrooms only 
because of the attractive features offered by the technology. Also, in Palak and Walls’ 
(2009) study about teacher beliefs and technology, they found that the only teacher 
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who had integrated technology into her classroom practice had pedagogical content 
knowledge and technical ability in using technology. In the present study, inadequate 
knowledge and skills in using video technology are the next factors causing the 
inconsistency between teachers’ pedagogical beliefs about video and their classroom 
practice. Although Siska and Cici know the use of video in ELT and have been familiar 
with online videos such as YouTube, Vimeo, and BBC programs, it does not mean that 
they possess the knowledge and skills to use video as a speaking stimulus in teaching 
English conversation class as they said in the interview sessions.  
 On the other hand, Ani had the knowledge and skills in using video technology 
in teaching English conversation classes. Her adequate knowledge and skills in using 
video technology led her to use technology in her teaching practice. She also 
experienced learning by using video technology when she was at the university in 
speaking class. In her teaching practice, she used video materials in the same ways as 
her lecturers had taught her when she was a university student. Palak and Walls (2009) 
explained that the lack of technology models can cause teachers not to use technology 
in their classroom practice. Nevertheless, in Ani’s case, she considered the ways her 
lecturers taught her by using video technology as the model for using video technology 
in teaching English conversation class. 
 Naturally, one would think that teachers’ knowledge and skills in video 
technology is one of the critical factors preventing teachers from using the technology 
in their practices. The findings of the present study have confirmed such thought. A 
recent study from Ding et al. (2019) examined teachers’ beliefs and practices on 
technology usage and identified both alignment and misalignment between teachers’ 
content-specific beliefs and use of technology in the classroom. Enhanced by an early 
study by Ertmer et al. (2012), it was advised that misalignments could occur due to 
limited technology access; however, at the same, there were still those who could 
manage to use technology despite the limited condition. Thus, in the present study, it 
is suggested that teachers’ knowledge and skills in using technology can potentially be 
a key factor causing teachers to use video technology in their practices although they 
had limited facilities. For some teachers, overcoming technology use barriers in the 
classroom is considered a bigger indicator of success, which encourages them even 
more to use technology (Ruggiero & Mong, 2015). 
 
5.3 Reading the Literature 
 
 Reading the literature has been one of the ways to develop disciplinary literacy, 
which can stimulate ideas and inspirations for future improvements in teachers’ works 
(Park, 2013). Nevertheless, discussions about how reading the literature can encourage 
teachers’ practices on the use of technology in the classroom are still rare. In this 
research, reading the literature was noted to be one of the key factors that caused two 
of the three teachers did not use video technology in their teaching despite their 
positive beliefs. Siska and Cici never read any literature about using video materials 
in language teaching, making them to lack ideas to transform their beliefs about video 
into practice. They did not receive any idea of using video technology in language 
teaching from their actual practice and others’ practice, particularly those from the 
literature. Conversely, Ani had read some literature about using video materials in 
language teaching, which helped her put her beliefs about video into practice. This 
finding suggests that to transform their beliefs into practice, teachers need ideas. 
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Teachers usually acquire most of their ideas from their actual practice and then from 
the practice of fellow teachers. In such a sense, literature constitutes one of the sources 
for teachers to obtain ideas for their teaching practices.  
 
5.4 Facility  
 
 The facility issue always becomes an obstacle for teachers to implement their 
beliefs in their practice since much effort is needed to make it available. This may be 
what happened to Siska and Cici. Although the classroom situations and institutions 
allowed them to integrate any video material to support their teaching practice, they 
could not cope with the facility issues. They had also faced some problems or situations 
that made them thought video could be the solution; nonetheless, they chose not to 
search for an alternative that could enable them to use video materials in their English 
conversation classes. Moreover, the lack of facilities has always been pointed out to 
be one of the crucial factors (e.g., Fauzi et al., 2017; Jones, 2017; Ruggiero & Mong, 
2015) as teachers would have to be creative using the available technological tools or 
afford the technological tools by themselves. Yet, these four key factors might have to 
be linked to one to another. It began with Siska’s and Cici’s teaching philosophies that 
were not concerned about the roles and benefits of using technology in their teaching 
contexts. As a result, they did not possess the drive or passion for using technology in 
their practices. Then, they did not have adequate knowledge and skills of using video 
technology in teaching English conversation. They had never read any literature about 
using video in language teaching, which made them lack ideas. Therefore, they 
eventually gave up when they found that the educational institution did not provide 
any video materials for teaching. Ani’s case can also be described in the same way, 
which eventually disclosed why she could initiate the effort to find other alternatives 
for using video materials in her teaching practices. 
   
 
6.       CONCLUSION 
 
 To sum up, this study has identified teachers’ beliefs about video and their use 
of video in English Language Teaching. At least two lessons can be learned from this 
study. First, teachers may believe that video has the potential to be used as a speaking 
stimulus in teaching English conversation classes. However, it does not mean that they 
will use video in their teaching practices (Ertmer, 2005; Judson, 2006). Second, 
teachers may use video in their teaching practice for their beliefs if they can fulfill 
three requirements. Firstly, their teaching philosophies must value technology 
integration benefits in their teaching contexts (Judson, 2006). Secondly, they have 
basic knowledge and skills in using video (Dexter et al., 1999; Palak & Wall, 2009). 
Thirdly, they must read literature related to using video materials in ELT. Although 
the institution where they work does not provide any facility that can support the use 
of video materials in teaching, they can still find alternatives to use video in their 
teaching practice. This is what happened to Ani, one of the participants in this study 
whose beliefs about the video were consistent with her teaching practice. 
 The findings of this study have several pedagogical implications in aligning 
teachers’ beliefs about the use of video in ELT and their classroom practices. The first 
implication is that proper supports in line with teachers’ beliefs are needed if teachers’ 
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use of video technology in the classroom is the intended outcome. The proper supports 
may include providing access to literature related to technology usage in the classroom 
for teachers, which can potentially influence teachers’ teaching philosophies and direct 
them to the use of the technological tools in their classroom teaching practices. It is 
argued that addressing teachers’ beliefs are essential to facilitate technology 
integration in the classroom among teachers (Kim et al., 2013). Secondly, teachers’ 
beliefs about the benefits of using video in ELT should no longer be a problem 
because, along with the previous studies, the present study has confirmed that English 
teachers generally share positive views. Therefore, policymakers and stakeholders 
should focus on creating a school environment that can enhance teachers’ knowledge 
and skills in the use of technology for teaching and supplying more technological tools 
to address the lack of facilities. Lastly, technology has gradually been a vital part of 
the success of student learning. Particular attention should be given to the four key 
factors underlying the inconsistency between teachers’ beliefs and classroom 
practices, including teaching philosophy, technological knowledge, skill, reading 
literature, and facility. The failure to address these factors may result in a situation 
where teachers do not use the provided technological tools in the classroom.   
 As much as this study intends to offer, there are several limitations to be 
recognized. This study employed a qualitative research design involving a small 
number of participants. Although the research design had facilitated the achievement 
of the research objectives, it did not make use of numerical data and inferential 
statistics. Due to the small scope, the findings may also be limited and should not be 
generalized to all contexts; however, similar findings may be attained if they share 
some similarities, such as teaching environment and educational background. For 
future research, this study recommends the use of action research methodology to gain 
deeper understandings of how the four key factors influence the teachers to move from 
not using technology (i.e., video) to using it in their teaching contexts. The research 
time may be longer than this study since the participants need to be treated with the 
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